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Abstract 


Education has evolved and changed, requiring educators to equip students with 21“ century 
learning skills that help learners face future challenges in the competitive world. English 
language teachers should provide students with practices and processes which focus on 21* 
century learning skills like collaboration, communication, creativity, and critical thinking. These 
four skills are known as the 4Cs, and they help learners thrive in their professional lives. To meet 
the challenges of the modern workplace, English lessons should not merely focus on English 
skills, but also incorporate the 4Cs into the teaching-learning process. The present study 
integrated 21“ century skills into English classrooms using content-based instruction to 
maximize English learning experiences. A unit of study was designed using advertisements 
focused on social issues to help adults and older teens explore authentic material while also 
tackling topics that can be related to their lives. Scholars can learn the content being presented, 
along with 21* century learning skills, while using the target language. Moreover, English 
language teachers can promote social awareness to better educate global citizens who can then 
contribute to the betterment of society. Thus, this unit of study provides English educators with 
specific guides and applications that can be utilized in the classroom to transform their teaching 


practices. 
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Chapter One: Introduction 


Teaching English as a second language has been a challenge for me during my 
professional life. Today, focusing on grammar is considered inappropriate because teachers can 
use many approaches and strategies to improve their pedagogical practices by helping students 
strengthen their language skills. All educators want to be remembered for leaving a footprint 
while giving their best. Each year, we need to consider all goals to achieve with students, 
parents, administrators, and school policies. In addition to that, we need to think about the skills 
students should get to face academic, personal, and professional challenges properly. Working 
as an English teacher for three years in Colombia, taught me the importance of assisting students 
combining all language skills, but Ihave always struggled in incorporating critical thinking 
skills. I have tried my best to innovate in teaching a second language and have always included 
new activities to get students involved in their education. Now, I am not only worried to teach 
the language, but I am also in charge of helping learners become better human beings. Along the 
teaching process, I have identified that ELLs have difficulties using interpersonal skills that 
prevent them from becoming successful language users. 

Moreover, I have used advertisements in my lessons, which have contributed 
significantly to motivating students to use the target language while promoting social awareness. 
The latter is essential to help learners understand their role in society, and it is important to 
include this aspect in the teaching and learning process (Morrell & Morrell, 2012). Likewise, 


they can strengthen their English skills consolidating the grammar input they received in 


previous lessons. Advertising can be used to educate people, and this study emphasizes how ads 
can aid learners to expand their knowledge about various topics while helping them to change 
bad habits for improving their lives. 

Considering all the skills students should get to succeed in different fields, this thesis 
project presents a set of guides that teachers can use to incorporate the four Cs, which are 
considered the 21st-century learning skills: critical thinking, communication, collaboration, and 
creativity. Besides, content-based learning will be used through advertisements. Herrera and 
Murry (2016) stated that content-based learning offers learners the opportunity of experiencing 
authentic activities using academic language in the real world. This approach is student-centered, 
and it serves students as the medium to use the language without direct instruction. Ihave 
discovered through my teaching experience that learners need to feel stimulated to learn. 
Language learning should be interesting and motivating to meet students’ needs, and the use of 
students’ interests improves their performance considerably. 

The final product includes ads on social issues across all the activities. Each guide has the 
following components: objectives, materials, pre-task, task, and post-task, so teachers are able to 
understand how to incorporate that material into their lessons. I also include the instructions for 
the guides students receive. Advertisements are displayed in different ways, including print and 
video resources. Learners must identify, analyze, criticize ads on social issues, and they also 
have the opportunity to design an ad and a video to promote social awareness. Through the 
assignments, ELLs use different cognitive processes and develop activities to reach specific 
goals. They use language while performing specific tasks. The idea of this product is to 


consolidate the target language while developing the four Cs. Therefore, ESL learners benefit 


greatly from the guides as they successfully apply critical thinking skills, communication, 
collaboration, and creativity. 

Moreover, Kivunja(2014) affirmed that the four Cs help learners prepare to face the 
challenges in their careers and life being competent in different areas. Consequently, learners can 
work together analyzing, criticizing, and creating to identify and show their reality differently, 
becoming better global citizens. ELLs do not have to focus on the target language itself; they 
rather consider the real nature of language using it to fulfill a real purpose. They also assimilate 
and recreate the content through the use of authentic resources regarding ads on social issues. 
The inclusion of authentic material encourages learners to improve their skills when using it as a 
tool to draw inferences experiencing meaningful learning (Fatima, 2016). 

This unit of study is intended to be used with older teenagers or adult learners with an 
intermediate or upper English proficiency level. However, it is useful for any population as 
teachers can adapt the material according to their needs. This research allows students to 
improve their English skills, and also their way of living in a society that is looking forward to a 
huge change. 

All in all, the main objective of this research project is to develop independent and 
lifelong learners to gain the confidence to use the language purposefully by taking responsibility 
for their learning. This project can serve as an invitation for other teachers to think about the 
skills students should acquire regardless of the subject matter. Students also need to be more 
tolerant as we live in a multicultural society as well as being more conscious about human 
actions and the consequences. It is directed to distribute political, social, cultural understanding, 
awareness, and moral values and virtues. There are certain topics included in advertising that 


have a great impact on students’ lives, making them evaluate their function in society. 


Chapter 2: Literature Review 


Teachers face many challenges every year including the integration of 21” century 
learning skills, which have become a vital part of education. Teaching content is not enough 
because, as teachers, we need to consider equipping students with the skills they need to succeed 
in a competitive world. In this chapter, I will examine the research that supports this thesis 
project. I start with the literature on 21“ century learning skills, followed by a consideration of 
collaboration, communication, creativity, and critical thinking known as the 4Cs in the P21 
framework (2015). I then provide definitions of content-based learning and its contribution to 
ESL instruction, ending with a discussion of the inclusion of authentic material to consolidate 


language skills and build lifelong learning practices 


21st Century Learning Skills 

The term 21“ century learning skills refers to the modern knowledge and expertise 
students must acquire to succeed in their lives. These skills involve specific competences, life 
and career skills, technological skills, and literacies (Partnership for 21st Century Learning, 
2015). For instance, as Senan (2013) asserted, real-life projects are powerful tools, which can be 
used to develop literacies where students can learn that competition is not necessary because 
students can collaborate with others to work together to make the world a better place. 
Additionally, these skills help students to become better thinkers and better human beings. Well- 


prepared citizens who can be creative, innovative, and problem solvers are able to do their part 


and contribute to the betterment of the world (Howard, 2018). Also, as Howard (2018) affırmed 
when education relies on life values, it enables people to reach their full potential. 

A study by Tsourapa (2018) concluded that collaboration, effective communication, 
creativity, and critical thinking are crucial skills needed to succeed in the 21“ century. Therefore, 
Bernhardt (2015) found in his research that the implementation of these 21° century skills helps 
prepare students to face a myriad of obstacles for administrators and educators in the school. 
However, it is necessary to incorporate them in order to educate engaged and participatory global 
citizens. Additionally, 21“ century skills also facilitate the development of linguistic skills such 
as listening and speaking (Ashraf et al., 2017) 

Likewise, Canez (2018) carried out a study investigating the impact of 21st-century 
skills. She used a variety of tools to collect information, starting with an interview and finishing 
with classroom observations. The results showed that students were motivated when teachers 
included 21* century learning practices. Through the study, Canez (2018) explained that students 
showed a high level of motivation when the teacher provided group work activities, personalized 
learning, and challenges. Canez (2018) concluded that students are empowered when they 
become independent learners taking control of their learning. Furthermore, Valtonen et al. (2016) 
researched the perception that preservice teachers have about teaching 21st-century learning 
skills. In their study, they gathered information where participants showed a high usage of 
teaching strategies regarding collaboration and teamwork. Similarly, Alismail and McGuire 
(2015) stated that research has shown that the application of 21“ century curriculum and 
instruction strategies is very important in equipping students with the necessary skills that will 
help them be successful in different fields. Therefore, when learners use 21“ century skills, they 


become more aware of their own learning and progress (Canez, 2018). 


The 4Cs of 21st Century Learning Skills 

The P21 framework (2009) showed that there are specific skills people need to know to 
be successful in a competitive world. These skills are known as the 4Cs: collaboration, 
communication, creativity, and critical thinking. Erdoġan (2019) researched the integration of the 
ACs into the four language skills (reading, writing, listening, and speaking). The author 
emphasized that students will not be prepared for the challenges that society has today if they 
leave school without acquiring the competencies and skills that the current marketplace 
demands; students need these skills in order to ensure their success at college and in adulthood. 
Also, Erdogan (2019) highlighted the importance of collaboration with others to recreate 
knowledge and build new concepts. At the same time, the author noted that EFL classes are 
perfect contexts to integrate the 4Cs with the four language skills when teachers develop 
activities and assessments that facilitate introspection that leads to decision making for having a 
successful future regarding education and self-development (Erdogan, 2019). 

Additionally, Landon (2019) explored the perceptions high school students had regarding 
the importance of all 4Cs and found that students reacted positively when these skills were 
included in the class. Learners saw them as essential components of learning. However, Landon 
(2019) indicated that half of the participants did not see these skills applied in their classes, 
showing the lack of inclusion by some instructors of 21” century learning skills. For this reason, 
administrators need to obtain the knowledge and tools to guide teachers in using the 4Cs to 
ensure learners’ success in the college and career environments (Miller, 2016). Sending teachers 
and administrators to conferences and workshops builds the foundation to create a culture of this 


shift towards 21“ century learning skills (Miller, 2016). For instance, Levin-Goldberg (2012) 


suggested that instructors need to teach learners how to think critically by stating problems, 
fostering communication skills, and nurturing creativity as a way to be competent global citizens. 
In a different study, Rusdin and Ali (2019) investigated the use of the 4Cs in Malaysia, 
taking into account the standard curriculum the Malaysia Ministry of Education introduced to 
integrate 21“ century skills into the education framework. In this study, Rusdin and Ali (2019) 
used a questionnaire as the instrument to collect data and used a random sample that consisted of 
84 teachers around Malaysia regarding the implementation of the 4Cs in the classroom. After 
checking the results, it was clear to Rusdin and Ali (2019) that the use of the 4Cs skills did not 
happen as expected due to different factors including knowledge, understanding, powerful 
strategies, methods, and approaches implemented in the classroom. This research suggested that 
the design of a module based on the 4Cs skills should serve as a guide to successfully 
implementing these skills. Therefore, EFL instructors need to start incorporating integrated 
English skills in the classrooms as a means to promote the use of the 4Cs (Pardede, 2020). 
Furthermore, Kivunja (2015) researched the meaning and implication of the 4Cs, 
answering different questions in four steps. Kivunja (2015) explained each of the skills in depth, 
supporting them with a literature review. In his research Kivunja (2015) explored the 
pedagogical implications of the 4Cs using Bruner’s 5E Instructional Model that provides ideas to 
use with each skill through different lenses, including engagement, exploration, explanation, 
elaboration, and evaluation. Moreover, Kivunja (2015) concluded his research explaining the 
switch that education should make concerning learning, teaching, assessment, curriculum, and 
that educators should use the Rainbow of Framework for 21st century skills to equip learners 


with the super skills: collaboration, communication, creativity, and critical thinking. 


Collaboration. 

The Framework (Partnership for 21st Century Learning, 2011) showed that today, 
collaboration is crucial because businesses and organizations are implementing teamwork 
strategies. Laal et al. (2013) defined collaborative teaching as the assignation of activities 
students develop in groups to reach specific objectives working together to solve a problem, 
complete a task, or create a project. Consequently, Ibrahim et al. (2015) pointed out that 
collaborative learning activities are necessary for student development as, through these 
activities, they can cultivate knowledge and social skills. Additionally, Ibrahim et al. (2015) 
stated that through cooperative work, students think not only about their goals, but also their 
classmates, having a mutual responsibility for the success of their peers. Likewise, Ahmadian et 
al. (2014) investigated the importance of collaborative work in retaining vocabulary by 
examining the learning of English through dialogues. The objective of the study was to 
determine the results of how collaborative dialogue was different compared to individual work 
when learning vocabulary in the short and long term. Ahmadian et al. (2014) found that students 
who were involved in collaborative work tested higher as compared to the ones working 
independently, showing those who worked collaboratively attained a higher level of meaningful 


vocabulary knowledge. 


Communication. 

The second “C” discussed in the Partnership for 21st Century Learning Framework is 
communication. A recent study by Pope (2015) concluded that interpersonal communication 
skills are necessary to teach in the classrooms as they can determine the success of students in 


life. Pope (2015) also asserted that learners should be aware of the importance these skills have 


in their professional development by taking responsibility when using them. In a different 
research, Frymier (2005) posed a hypothesis related to students’ classroom communication 
effectiveness. Frymier (2005) demonstrated that students who showed effective communication 
skills were effective learners, showing higher performance in their classes. Likewise, Frymier 
(2005) affirmed that effective communicators who were involved in interaction activities showed 
a higher level of motivation. Moreover, in their study, Aclan and Abd-Aziz (2015) investigated 
the debate as a pedagogical tool that can contribute to fostering communicative skills. Teachers 
should see that debate is a powerful tool they can use in their EFL/ESL classes to help students 
improve their language and soft skills (Aclan & Abd Aziz, 2015). 

Additionally, Abushariefeh (2012) developed a project related to the use of pragmatics to 
maximize communicative skills. He worked with Arabic speakers and explored the importance 
of fostering social skills for having access to college and career opportunities at the same level as 
a native speaker. Abushariefeh (2012) found out that students from Arabic-speaking 
backgrounds have difficulties in using and communicating their ideas in English because of the 
vast difference they have in terms of culture and language. Abushariefeh (2012) also highlighted 
the difficulties ESL students face in the United States, as there are few chances to use the 
language in a context that provides an opportunity to convey their feelings and thoughts when 
communicating with others. At the end, Abushariefeh (2012) concluded that ESL teachers need 
to offer more spaces in which students can use the language in context, using real-life situations. 
Knowing how to react in certain situations and understanding the culture that involves the target 
language facilitates communication, which can lead to better career and job opportunities over 


time (Abushariefeh, 2012). 
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Creativity. 

The third “C” discussed in the Partnership for 21st Century Learning Framework is 
creativity. According to Southwell (2016), many colleges have failed in equipping students with 
the necessary skills to succeed in a society that ignores the right brain, which produces creativity. 
Southwell (2016) affirmed that education has not given creativity as much importance as other 
skills. Therefore, if teachers empower scholars with creativity, they will lead their learning 
process. In a different study, Randi and Jarvin (2006) explained that despite the inclusion of 
creativity in lessons, students do not understand what creativity is and how to be creative. In 
addition, many teachers do not know how to evaluate properly the level of creativity in students’ 
work (Randi & Jarvin, 2006). According to Miller (2015), scholars need to engage in activities 
that promote curiosity and establish high expectations that increase motivation for learning. 
Schools are responsible for promoting spaces in which scholars can discover, investigate, and 
invent through the solution of problems and answers to questions (Miller, 2015). Students value 
creativity, and educators can help to develop imagination by taking risks and the necessary time 
to foster creative minds (Miller, 2015). Additionally, Luna et al. (2018) researched about 
enhancing creativity in the classroom and its connection to critical thinking. Luna et al. (2018) 
considered that many students do not experience creativity and critical thinking in their lessons. 
Therefore, they are not able to apply knowledge creatively. Through their study Luna et al. 
(2018) posed different strategies to promote creativity, including questioning, collaboration, 


interaction, solution of problems, among others. 


Critical thinking. 
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The last “C” discussed in the Partnership for 21st Century Learning Framework is 
critical thinking. According to Sahamid (2014), “The ability to cite reasons, to justify claims and 
give support to arguments is seen as primary characteristics of a critical thinker” (p. 166). In his 
paper, Sahamid (2014) suggested that questioning is a great strategy to enhance higher-order 
thinking skills that allow students to analyze, apply, and create. Sahamid (2014) asserted that 
teachers need to design activities that foster critical thinking in order to face the challenges the 
world we live in now have. For instance, teachers need to include debates, discussion questions, 
and problem-solving activities to enhance critical thinking skills in ESL and EFL classes 
(Halvorsen,2005). 

In a different study, Changwong et al. (2018) analyzed the statistics on critical thinking 
skills in students in high school and how their low performance made the experts design an idea 
to foster those skills creating a model Called PUCSC. This model was implemented by the 
authors to increase the performance of the ability to think critically. Changwong et al. (2018) 
found that after applying the PUCSC model, students’ academic scores increased considerably. 
Therefore, Changwong et al. (2018) affirmed that scholars who master critical thinking skills are 
prepared to be successful in their academic and professional life. The authors suggested that 
teachers should take responsibility to prepare young learners to meet the challenges the global 
industry is demanding by offering meaningful experiences to think critically and to solve 
problems. 

Many obstacles emerge when teaching critical thinking skills, including the need for 
training, limited resources, and time restriction (Snyder & Snyder, 2008). However, Snyder and 
Snyder (2008) determined that project-based learning and collaborative work strengthen thinking 


skills, and instructors should see learners not only as receivers of information but also as users of 
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it. Learners need to start thinking and evaluating what they know. In the beginning, it can be a 
challenge for them as they are not used to questioning techniques that guide them to solve real 
problems (Snyder & Snyder, 2008). However, it is necessary to give an explicit explanation of 
what critical thinking is to make students aware of how to become critical thinkers (Rezaei et al., 
2011). 

Reading and writing are two essential skills to promote critical thinking. Therefore, 
Baldino (2014) developed a project in which she empowered eighth graders to write critically by 
the use of a blog. Baldino (2014) considered that for making it easier for learners, they should 
follow ground rules such as diverse opinions in the classroom to enrich students’ perceptions. 
The main purpose of the blog is to enhance discussions, not to criticize others, encourage the use 
of respectful statements for agreeing and disagreeing, and understand that inappropriate 
comments are prohibited. As a result of this study, learners were writing thoughtful statements 
and reactions to the prompts posting in class. The participants were motivated to write positive 
comments respecting and understanding that each individual expresses their feelings and 
opinions in a different way. On the other hand, Hannel and Lee (1998) explored the Socratic 
method to approach reading, which consists of seven steps teachers should implement regarding 
texts’ content. When learners use this method, they look at the information, identify similarities 
and differences, find relationships, decode and encode the information, and infer and summarize 


content (Hannel & Lee, 1998). 


Content-Based Instruction 
According to Bula-Villalobos (2014), “Content-Based Instruction is an approach in 


which the teaching is organized around the content” (p. 71). Similarly, Herrera and Murry (2016) 
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noted that content-based instruction is a method used in second language instruction through the 
inclusion of thematic units (Herrera & Murry, 2016). All activities and materials should be 
structured around unit themes that involve the target language and culture in order to develop 
speaking, listening, reading, and writing skills (Herrera & Murry, 2016). Herrera and Murry 
(2016) asserted that through CBI, students become the center of the lessons where the variety of 
resources and the development of thinking skills take place. Furthermore, to integrate the CBI 
method into the curriculum, teachers must evaluate and adapt the material to reach students’ 
linguistic goals and encourage other teachers to work collaboratively to help students thrive in all 
learning areas (Herrera & Murrv, 2016). Additionally, Herrera and Murrv (2016) affirmed that 
instructors need to prepare a different learning environment where CLD students can take 
advantage of the material and activities while developing communicative competence in the 
target language. Herrera and Murry (2016) also highlighted that when choosing the theme and 
topic, it is required to take into account the learners' linguistic needs, timeliness, level of 
engagement, students’ proficiency level, and impact on their future academic success. Teachers 
must take into account the following aspects to guarantee the correct implementation of the CBI 
method when giving instruction: pre-teaching key content words, building background 
knowledge, promoting collaboration, incorporating all language skills to guarantee learners' 
engagement (Herrera & Murry, 2016). Assessment is a helpful tool to identify the effectiveness 
of the lessons and see what adjustments are necessary to make to improve students learning 
experiences through continuous feedback (Herrera & Murry, 2016). 

Similarly, Bula-Villalobos (2014) affirmed that this approach can be successful if the 
administration, professors, and scholars participate in it actively. English classes should focus 


more on the function of the language rather than grammatical aspects to immerse learners in the 
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cultural aspects of the target language (Bula-Villalobos, 2014). Additionally, content gives 
meaning to the learning of English, allowing students to develop communicative competence 
while consolidating fluency and accuracy in real-world situations (Bula-Villalobos, 2014). 
Likewise, Ke and Chen (2014) stated that content-based instruction has been essential when 
teaching English as a foreign language where scholars can expand their linguistic knowledge and 
learn meaningful content. In their research, Ke and Chen (2014) found through the use of some 
surveys that the inclusion of CBI is feasible as learners are open to the implementation of new 
methodologies to improve their learning process and become successful English speakers. 
Hence, Corrales and Maloof (2011) researched the effectiveness of content-based instruction 
methodology through a qualitative study in which data was gathered through interviews and 
learning journals. Corrales and Maloof (2011) tested 16 students in a medical program who took 
interviews and completed journals once a month. The study revealed that the use of realia was 
meaningful and motivating to students. The use of CBI was relevant because the information was 
interesting and important to them, which enabled CBI to meet learners’ needs (Corrales & 
Maloof, 2011). Therefore, content-based learning instruction was successful because the topics, 
materials, and activities were useful and meaningful to the participants as they were directly 
related to the career they were studying (Corrales & Maloof, 2011). For instance, Ghanbari et al. 
(2015) researched the connection between authentic material and vocabulary, indicating that 
authentic material has many benefits in the teaching of English skills. After the application of the 
test and post-test, Ghanbari et al. (2015) found that students who used authentic material scored 
better than the ones using textbooks, and there was a higher level of improvement of students’ 


vocabulary. Ghanbari et al. (2015) also indicated that the selected material should be based on 
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students’ age, English level, gender, needs, and learning styles, and the activities should be on 
real-life situations. 

Furthermore, Keshmirshekan (2019) researched the effects of authentic materials on 
improving communicative competence in Iranian learners. Keshmirshekan (2019) tested 106 
participants divided into two groups: one exposed to authentic material, and the other exposed to 
textbooks. The scores showed valuable data that demonstrated that students who used authentic 
material scored higher. Keshmirshekan (2019) concluded that the use of authentic material 
provides opportunities to improve communicative competence outside and inside the classroom 
increasing students’ engagement. Additionally, Shirai (2013) noted in his research that authentic 
material increased students’ motivation. Through interviews, journals, and questionnaires, the 
researchers gathered the information that demonstrated that learners preferred to work with 
materials that are relevant to their lives rather than textbooks, which may or may not be as 


relevant (Shirai, 2013). 


Conclusion 

Considering all the skills learners should get to succeed in school and workplace, teachers 
from all content areas should develop and access 21st century skills in the classroom. Today, 
instructors need to consider strategies and activities to equip scholars with the skills to thrive in 
different fields. Scholarship supported the 4Cs because they facilitate ESL classes the capacity to 
empower learners to take ownership of their learning instead of being just passive recipients of 
learning, such as by rote. The literature also shows how the use of content-based learning helps 
to improve communicative skills and collaborative education by using authentic material to reach 


linguistic and content goals. 


Chapter 3: Project Design 


I have chosen to design a unit of study where English language learners can use 21“ 
century learning skills through the use of activities which consolidate their language skills. This 
unit of study uses content-based activities rather than grammar topics to help students enhance 
skills such as communication, cooperation, creativity, and critical thinking, and to develop social 
awareness throughout the lessons. 

Harishree and Mekala (2020) suggested the importance of teaching 21° century skills, 
which help learners to face the challenges they have to deal with when working. It is necessary 
for adult learners to attain these skills so that they may thrive in the workplace. This is why 
educators must stress the importance of the 4Cs as they are necessary for success in the 
workforce. Incorporating activities where the 4Cs are present has become valuable in 
classrooms. ESL teachers need to be aware of the importance of including them in every lesson. 
For instance, Abduljabbar (2019) showed in his study that critical thinking is essential in ESL 
classrooms as it has become a powerful skill to improve reading and listening comprehension 
skills. Additionally, Colacino (2013) asserted that when educators use real-world situation 
activities, consider students’ interests, and promote collaborative work, CLD students increase 
their engagement which facilitates the acquisition of the 4Cs. Critical thinking and creativity take 
place when learners give solutions to real-world problems while collaboration and 
communication occur when learners feel safe to make mistakes and express their opinions 


without being judged (Colacino, 2013). Also, Park (2009) believed that instructors should 
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observe and recognizes learners’ interaction styles and beliefs in order to design activities to 
keep students motivated to learn. Considering the aspects motioned above, engagement and the 
ACs are connected, helping, not only to equip students with the necessary skills to thrive in their 
lives and professions, but also to aid them in the learning of English. 

Moreover, content-based instruction will be included through the use of advertisements. 
According to Herrera and Murry (2016), in the CBI method, teachers use activities connected to 
real-world situations where students are learning about a specific topic and improving their 
language skills at the same time. Through the use of content-based instruction, students feel more 
motivated to internalize content and language, they learn about different topics from different 
subjects, and there are opportunities to promote collaborative work and higher-order thinking 
skills (Herrera & Murry, 2016). 

There is clearly a connection between 21“ century skills and content-based learning. 
Both provide hands-on activities that contribute to preparing scholars to face challenges. 
Educators across all subjects should start adding activities to their curriculum that help in the 
development of 21* century skills. English teachers should offer spaces to enrich the classes with 
opportunities to see students grow. It is the teachers’ responsibility to prepare English learners to 
be good communicators, to develop their creativity, and to enhance their critical thinking skills, 
so they are able to face the challenges they might encounter in their academic and professional 
lives. 

Consequently, this thesis project presents a unit of study intended for English teachers to 
assist them incorporating 21“ century skills and content-based learning while improving 
learners’ English skills. The scholars will have the opportunity to identify, analyze, and create 


content-based lessons on social issues. In all the guides, advertisements are presented in video 
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and printed format. Additionally, learners will collaborate with their peers by listening and 
contributing to the analysis and discussion of the topics. English learners will also use creativity 
to develop ideas which promote social awareness and help people to become better global 
citizens. This resource can be used by any teacher who wants to experiment with a different way 
of instruction as this unit of study can be adapted using varied sources to modify it to any 
language proficiency. 

The main goal with the implementation of this unit of study is to empower students to be 
independent learners who embrace curiosity and motivation without teacher guidance, becoming 
the center of the instruction. Learners will have the opportunity to answer questions, and share 
them with their friends, analyze social issues in ads, identify social problems in their school and 
community, and design advertisements to promote social awareness. Each guide will have 
objectives, materials, pre-task, task, and post-task, which explain what the teacher and students 
should do and use during the development of the activities. Learners will use the 4Cs while 
developing the activities regarding social issues. Consequently, Communication is present when 
scholars share their thoughts, ideas, and solutions. Collaboration is evident when learners work 
together to complete the tasks. Critical thinking is applied when they identify, analyze, and give 
solutions to the problems. Creativity is seen through the creation of videos and posters to 


promote social awareness. 


Chapter 4: The project 


Six guides were designed to incorporate 21“ century learning skills in the learning of 


English. 


IT'S YOUR PROBLEM, IT'S MY PROBLEM 


GUIDE 1: Discovering 


OBJECTIVES: 
> Students will be able to analyze images about social issues 


> Students will be able to identify social issues in advertisements by giving a short 
description 


MATERIALS: Advertisements 


PRE-TASK 
1. Teacher will ask the students to look at some images and will ask the following 


questions: 


What do you see in each image? 

What are those images for? 

Have you seen ads on social issues before? 

Why do you think people create ads on social issues? 


. Students will read the sentence presented in the images. Then, they will underline 
unknown vocabulary and will look for these words in the dictionary. 

. In groups, students will analyze a second set of images and write a headline on each ad. 
The teacher will show the original headlines for students to compare how close they 
were. 

Original headlines: /. Buckle up stay alive. 2. Save paper, save the planet. 3. Silence 
hurts. 4. See how easy feeding the hungry can be. 5. What goes around comes around. 
Keep the sea clean. 6. Before it’s too late 

3. In groups, students will analyze the images again and write a short description. 


POST-TASK 


1. Students will share their ideas with the class. 


Fi- 


Pa 


https://rb.gv/bfthrp 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 


GUIDE 1: Discovering 
Names Date 


Read the headlines and identifv unknown vocabularv in the following images. 


1. SLEEPINESS IS STRONGER THAN 2. FOR THE HOMELESS 
YOU EVERYDAY IS A STRUGGLE 


mh 


Advertising Ageney: BBDO IA hailand Advertising Agencv: Clemenger BBDO, Melbourne 
https://rb.gv/v6enpl Australia 
https://rb.gy/7ghuc9 





3. IF YOU DO NOT PICK IT UP, THEY 4. AIR POLLUTION KILLS 60000 
PEOPLE A YEAR 


IF YOL-DONT-PICKIT UP THEY-WILL. , . , 7 m 
Advertising Agenc : TBWAHuntLascaris https://rb.gy/uz6mcj 
Johannesburi South Africa 
https://rb.gv/uigxjz 








22 


5. SMOKING CAUSES PREMATURE 6. VICTIMS ARE PEOPLE JUST LIKE 
AGING YOU ANDME 


ctims are 
conte just like 
pP you and me- 


Advertisin A enc : Euro RSCG Australia Advertising Agency: Advico Y&R, Zurich S 
https://rb.gy/w27aqh https://rb. vqeel 
7. FASHION CLAIMS MORE 8. PLASTIC BAGS KILL 
VICTIMS THAN XOU THIN 


n you thi 


© bonni 3 IE 


wi wu 
witzerland 


Advertising Agency: Duval Guillaume, Belgium 
https://rb. msnv2 


10. HOW DOES IT FEEL? 


THOUSANDS OF PEOPLE OWE 

THEIR UVES TO ORGAN DONORS 
FRANCE 
ADO 


https://rb.gv/ofaqqk — https://rb.gv/ja7abm 





1. Create original headlines for the following ads. (Be creative) 
2. Write a brief description of the ads. 


1. HEADLINE: 2. HEADLINE: 


Advertising Agency: Lg2, Quebec, Canada Advertising Agency: Saatchi & Saatchi, Copenhagen, 
https://rb.gv/vku8n3 Denmark 


https://rb.gy/vhxa5j 


3. HEADLINE: 4. HEADLINE: 


ILLLLL III 
ELE 


UU 
mm 
ULL 


i fil 
https://rb.gy/Oroxoo Advertising Agenc 
Johannesburg, South Africa 
https://rb.gv/afdemn 








5. HEADLINE: 6. HEADLINE: 


Advertising Agency: JWT, Dubai, UAE u Advertising Agency: TBWAPARIS, France 
hitps://rb.gy/w4gwkn https://rb.gy/wprj4x 








IT'S YOUR PROBLEM, IT'S MY PROBLEM 


GUIDE # 2: The impact of our actions 


OBJECTIVES: 
e SWBAT identify causes and effects on social issues. 


e SWBAT recognize and describe how human behavior and social issues are linked 


MATERIALS: 
> Advertisements on social issues 
> Videos: 


https://www.youtube.com/watch?v=e6rglsLy1Ys 


https://www.youtube.com/watch?v=3zyizEz9X Us 
https://www.youtube.com/watch? v=Um-bo2MWDsQ 


PRE-TASK 
1. Students will watch a video about pollution 
2. Teacher will ask students the following questions: they must answer them in a written 
way. 
> What is pollution? 
> How do you contribute to keep the environment clean? 


TASK 
1. Students will do a matching exercise to connect causes and effects. 
2. In groups of three students, they will analyze the images presented and will think about 


the possible causes and effects of each ad. They will write them down and read them 
aloud. 


POST-TASK 
1. Students will watch two videos about the impact of human behavior. 


2. Students will write a paragraph explaining how humans’ behavior is linked to social 
issues. 


https://rb.gy/agd58m 








IT'S YOUR PROBLEM, IT'S MY PROBLEM 


GUIDE # 2: The impact of our actions 


Names: 


1. Watch the video and answer the following questions: Click here 
> What is pollution? 


> How do you contribute to keep the environment clean? 


3. MATCHING EXCERISCE: Match the following sentences based on what you 
know. 


CAUSE EFFECT 
1. Throwing garbage on the street ___ a) Death 
. The use weapons b) Health problems 
Killing animals c) Pollution 
Stop eating d) Suicide 
. Rejecting people e) Ecosystem problems 


4. Look the following ads and put possible causes and effects on each one. 
LIKING IS NOT HELPIN THE PREVENTION BEER MUG 


Advertising Agency: Publicis, Singapor Advertising Agency: EURORSCG Praque, Czech 
https://rb.gv/vfuzni Republic https://rb.gv/9r7kfw 





Cause: Cause: 
Effect: Effect: 


samusocial 


https://rb.gy/ralmjd https://rb.gy/iry7c2 
Cause: Cause: 


Effect: Effect: 








ESN 


https://rb.gy/14ydpl https://rb.gy/qkghwa 


Cause: Cause: 
Effect: Effect: 





1. Click here and here to watch the videos and write a paragraph describing the 
connection between human behavior and its impact on social issues. 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 
GUIDE #3: Looking for solutions 


OBJECTIVES: 
> SWBAT interpret and identify in a video some social problems 


> SWBAT interpret and analyze the main problems presented in the ads 


> SWBAT give solutions to social problems. 


MATERIALS: 
> Ads on social issues 


> Video: https://www.youtube.com/watch? v=wuRURJ9E3iQ 


PRE-TASK 
1. Teacher will ask the students the following questions: they must answer them ina 
written way. 


> What do you think the main cause of a social problem is? 
> Have you ever thought about doing something to solve a social problem? 


Justify your answer. 


TASK 
1. Students will watch a video named “If I could change the world.” They will take notes. 
2. Students will identify social issues and solutions presented in the video. 


POST-TASK 
1. Students will look for different solutions to the social problems presented in the ads. 


They will explain how they would solve the problems. 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 
GUIDE # 3: Looking for solutions 
Names: 


1. Answer the following questions 


> What do you think the main cause of a social problem is? 


> Have you ever thought in doing something to solve a social problem? Yes___ 


Justify your answer. 


2. Watch the video and take notes. Click here 


3. Identify in the video social issues and possible solutions. 


Problems Solutions 


No 





4. Analyze the following ads and look for possible solutions. 


) THINK OF BOTH SIDES 


Advertising Agency: Red Pepper, Ekaterinbur: 
Russia 


https://rb.gv/uqtwds 


Solution: 


Vour skin color should not dictate vour 
future 


"Colon" 


Advertising Agency: Publicis Conseil, Paris, France 


https://rb.gv/zvwszo 


Solution: 


l 


ll 

l 

| $ Neglected children 
4 are made = 

to feel invisible. 


a 


Australian Childhood Foundation, JWT Melbourne 
https://rb.gy/dnnhpw 


Solution: 


Sexual predators can hide in your own 
child’s smartphone 


Advertising Agency: Herezie, Paris, France 
https://rb.gy/3cd4yv 


Solution: 





Certain things hang on forever You smoke, she smokes 


CERTAIN THINGS 
HANG ON FOREVER ( $) 


https://rb. ipant https://rb.gy/vcemb1 
Solution: Solution: 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 
GUIDE No 4: Understanding 
OBJECTIVES: 


SWBAT identifv the target audiences of social issues. 


SWBAT identifv and describe a social problem presented in the school, institution, or 
communitv. 


SWBAT give solution to the problem thev identified in the school, institution, or 
communitv. 


MATERIALS: ads on social issues 


PRE-TASK 
1. Teacher will ask the students the following questions: they must answer them in a written 


way. 


> How can you contribute to alleviating societal issues? 
> Why do you think it is important to change human behavior? 


TASK 
1. Students will analyze some images identifying the target audience. 
2. Students will write what people should do to stop these problems. 


POST-TASK 


1. Students will identify a social issue in the school, institution, or community and will give 
a description of it. 
2. Students will provide solution to the problems. 


https://rb.gy/z44fec 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 


GUIDE No 4: Understanding 
Names: 


1. Answer the following questions 
> How can you contribute to alleviate societal issues? 


2. Look at the following ads and identify the target audience. For each advertisement, 
mention what people facing these problems should do to stop them. 


If you smoke, statistically your story will end 15% before it should 


Advertising Agency: Iris, London, UK 
https://rb. cbvdm 
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Are you sure? Are you sure you want to share this photo? Are you sure he is who he claims 
to be? Are you sure you want to give him something he can hold over your head for more 
personal and compromising images? Are you sure he won’t threaten to share them with 
your entire contact list? Are you sure you want to give him that much power? 


https://rb.gy/mskcd2 
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strong ans speak up. If you see someone being bullied , all you have to do is say something. 
Just getting involved in a nonthreatening way stops the bullying in less than 10 seconds 
85% of the time. That is the difference between a bystander and an upstander. 


Be strong and speak up. 

If you see someone being bullied, all you have to do Is say something. 
Just getting involved in a nonthreatening way stops the bullying in 
less than 10 seconds 85% of the time. That’s the difference between a 
bystander and an upstander. 


GENERATIONS 
AGAINST 
gabnow.org BULLYING 


https://rb.gy/capxem 


3. Identify a social problem in the school, institution, or community 
4. Give possible solutions to solve it. 


Description of the school, institution, or community problem and the solution 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 


GUIDE No 5: My advertisement 


OBJECTIVES: 
e SWBAT interpret the parts of an ad 


e SWBAT design an ad on a social issue 


MATERIALS: Ads 


PRE-TASK 
1. Teacher will present an ad and will ask the students the following question: 
> What do you think are the parts of an advertisement? 
2. The teacher will show the parts of the advertisement with the students help. 


TASK 
. Students will identify and point out the parts of some ads given by the teacher 
Headline or heading 
Image 
Call to action 
Organization 


POST-TASK 


1. Students will look for a social problem presented either in the school, city or country they 
are living in. they should design an ad and post it in the school. All the groups will rotate, 
and each group will give a presentation about it. 


https://rb.gy/teoln 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 
GUIDE No 5: My advertisement 


Names: 


1. Look at the following picture and try to understand each part of the advertisement 


me) 25 
A HOSPITAL e 74 ORGANIZATION 
si BED Ser! 


Advertising Agency: Cramer-Krasselt, Milwaukee, USA 
https://rb.gy/ro80oi 


2. Identify the parts of each advertisement 





You are not a sketch . Say no to anorexia 


+ 


STAR 
MODELS 


Advertising Agency: Revolution Brasil 
https://rb. 9fa9j 


One child is holding something that’s been baned in America to protect them . Guess which 


D NI 
TO PROTECT THEM. 


A A) er 


MOMSDEMANDACTION.ORG o) MI 


Advertising Agency: Grey, Toronto, Canada 
https://rb.gv/8uend1 





Women need to put in their place. Women need to know their place. Women need to be 
controlled. Women need to be disciplined. 


women need to | 
women need to be put in their place 
women need to know their place 
women need to be controlled 
women need to be disciplined 

= 


Advertising Agency: Ogilvy & Mather, Dubai, UAE 
https://rb.gy/vanbsj 





Everyday two girls are victims of sexual abuse. We must denounce. 


abu: 


NINASNOMADRES #25NPY 


https://rb.gy/bi81da 





3. Now you are ready to create your own ad. In groups, choose a problem in your school, 
community, city, or country and design an ad. Be very creative. 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 


GUIDE No 6: Our strategv 


OBJECTIVES: 
e SWBAT interpret some videos 


e SWBAT design and present a video for promoting social awareness 


MATERIALS: Videos https://www.youtube.com/watch?v=Hg9GQvpzzQ8 
https://www.youtube.com/watch ?’v=N9clwIvTWH 
https://www.youtube.com/watch ?v=8ziol9Hgiok 


PRE-TASK 
1. Teacher will ask the students the following question. They must answer it in a written 


way. 
- What is social awareness? 


Students will watch the three videos. 
Students will identify the purpose of the videos. 
Students will plan a strategy for promoting social awareness 


POST-TASK 
1. Students will design and create a video in which they show a strategy on how they 


contribute to promote social awareness. 


https://rb.gv/45vngf 





IT'S YOUR PROBLEM, IT'S MY PROBLEM 
GUIDE No 6: Mv strategv 


Names: 


1. Answer the following question 
What is social awareness? 


. Watch the following videos: Video 1 Video 2 Video 3 
Identify the purpose or the purposes of the videos 


2 
3 


In groups, plan a strategy for promoting social awareness 
Design and present a video in which you show the strategy 





Chapter Five: Conclusion 


Education has changed drastically throughout the years. I remember how I received 
instruction some years ago, and I often think about how different that instruction was from the 
current norm. 21“ century learning skills is a topic that should be familiar to English teachers, or 
at least instructors have heard it before in workshops or articles. However, for many teachers, 
this concept can be unclear and pose some challenges when implementing these skills. 
Therefore, it is necessary to recognize the importance of including these skills in the activities we 
design for our students. The incorporation of the 4Cs into the classroom can lead to successful 
teaching of English by enabling users to gain skills that help them thrive in their life. English 
educators need to start thinking about how to reshape the curriculum by reflecting on how to 
promote and work with the 4Cs: communication, collaboration, critical thinking, and creativity 
in all their classes. 

Teaching English structure is necessary, but it should not be our only goal. I think it is 
our call to explore and offer learners the opportunity to learn a language differently. The main 
purpose of this project was to incorporate 21° century learning practices that included the 4Cs. 
Similarly, I would like to motivate teachers to integrate these skills into their lessons by allowing 
students to learn a second language in a different way while enforcing skills that will help them 
succeed in their professional life. This project can also help teachers who do not accurately know 
how to integrate the 4Cs in their classrooms, understanding how some changes can make a 


difference to improve teaching and learning practices. 
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Moreover, I used content-based instruction through the use of advertisements. The first 
time that I used social issues ads with my students, I thought about the impact of these kinds of 
activities on students’ development. I did it in one of my lessons, and the students’ responses 
were positive. Designing a unit of study on ads encourages students to examine issues that they 
have experienced or that they have seen in other places like social media. The purpose of the 
inclusion of social issues ads throughout all the guides is, not only to improve their language 
skills, but also to evaluate human behavior and understand that humans are part of the problem. 
In the classrooms, teachers can engage students in tasks that allow them to promote social 
awareness while practicing the target language. Through these guides, students learn more than 
grammar structures. Instead, they are exploring a topic and developing activities related to that 
topic. I also believe that classrooms are becoming more student-driven, allowing learners to get 
fully involved in their education. We need to open spaces where students become more aware of 
their learning and progress and take responsibility for their own learning. 

Finally, I learned different ways of how to include the 4C approach in my lessons by 
developing specific tasks that help prepare learners to face their reality. I will do my best to make 
ACs part of daily instruction, not only when teaching English, but also when teaching other 
languages. I want other teachers to explore my work and use it with their students to improve 
their language skills while promoting social awareness. As teachers, we can also contribute to 
helping learners to become better global citizens. As a final thought, I would like to see how 
students react when developing these activities and how their level of motivation changes when 
there are engaged in the activities. Teachers play a vital role in motivating students with a variety 
of activities that we can offer in our classrooms. Adhering to the 4Cs is one step that we can take 


to make it happen. We can see more effective communicators, critical thinkers, creative minds, 


team leaders in our classes. I would like to gain insight into how students respond to the 
integration of 21st century learning practices and how effective the activities can be for their 


development. 
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